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Background

The program ‘Transforming African Agricultural Universities to meaningfully contribute to
Africa’s growth and development’ (TAGDev) seeks to transform African agricultural universities
and their graduates to better respond to developmental challenges through enhanced
application of science, technology, business and innovation for rural agricultural
transformation. The central focus is to escalate economic growth and development and
sustainable livelihoods in Africa. Thus, the programaims at delivering transformative activities
that will ensure production of hands-on graduates with leadership skills and potential to create
impact on the rural communities.

The program aims at delivering transformative activities that will ensure production of hands-
on graduates with leadership skills and potential to create impact on the rural communities.
Thus, the program is nested around four broad objectives: i) Pilot a new model of agricultural
education at early adopter universities that connects tertiary agricultural education to rural
communities, with an  emphasis on smallholder farmers; i) Strengthen
agribusiness/entrepreneurship at two universities and selected TVET institutions; iii) Scale the
new model for agricultural education to other agricultural universities and TVET institutions;
and, iv) Increase collaboration and mutual learning among institutions and agencies
implementing and influencing innovative Tertiary Agricultural Education for rural
transformation in Africa.

The TAGDev program supports students who are academically bright yet economically
disadvantaged and/or marginalised from the mainstream of society. Students trained through
this program will continue to support transformative change, provide peer support and share
knowledge with communities as part of giving back. The students themselves will be part of a
broad networked community providing peer support, motivation and becoming a “hub” of
training other youths in agricultural entrepreneurship.Central focus of strengthening university
engagement with rural communities, especially smallholder farmers is to strengthen students’
placement into communities through internship/attachment and outreach programs that will
facilitate transition of farmers from subsistence to commercial production for desired
sustainable rural development.

Overview of Egerton University community engagement activitieand experiential
learning

The university, through the office of Research and Extension has been conducting numerous
projects in the neighboring communities. In addition, at the departmental levels, three
departments in the university engage communitiesin various ways. Students taking diploma in
animal health are engaged in ambulatory clinical services to communities surrounding Egerton



University. These services are offered once weekly where the students treat livestock and give
advice to farmers. The lecturer’s role is mainly to guide the students. Resources used in this
activity include drugs and transport, all provided by the university.On the other hand, students
taking Agricultural Education and Extension occasionally interact with communities during
special days such as field days organized by farmers or other partners. Perhaps the most
elaborate community engagement is carried out in the Department of Applied Community
Development Studies (ACDS).

At ACDS department, all the community engagement activities are focused on empowering
community members for sustainable development. Students participate in community action
planning, impartation of entrepreneurial knowledge and skills, establishment of multi-storey
gardens, compost making, soap making, sanitation, hygieneand health, and other livelihood
development “best practices”. For both community outreach activities and community-based
projects, students employ participatory approaches to community change and
development,adopting the following stages for outreach activities:

9 Identification of community or community group(s) to work with

9 Participatory needs assessment

9 Preparation of outreach schedules and plans

Implementation of interventions, (usually on weekly basis)

The lecturer or course instructor introduces the students to the course, guiding them through
the participatory needs assessment process, preparation of outreach schedules and plans and
implementation. In addition, the course instructor assesses the students in the field.

For community projects, students together with the course instructor identify a community of
interest and together with the target group carry out a participatory needs assessment to
identify the most felt needs after which the planning and implementation process is conducted.
Resources for these activities are provided by both the University and community. The
University contributes 40% while the community contributes 60% of the total project budget.
Community contribution could be in form of locally available materials and labour. There are at
least two community engagement activities every semester; this could be more depending on
when some of the field based practical courses are offered. In the last two years, the
department has been able to conduct community engagement activities amongst communities
neighbouring Egerton University.

Other than community outreach programs, the university engages with the community through
students’ placement on farms through a well-structured farm attachment program.Students in
7 out of the 10 programmes in the Faculty of Agriculture, in all four programmes in Faculty of
Education and Community Studies and in one programme in Faculty of Veterinary Medicine and
Surgery participate in the farm attachment program. The farm attachment program is optional
for students and approximately 5-10 % of students participate. Students are attached to small -
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medium scale farms preferably 5-10 acres, with mixed enterprises, and where there is evidence
that the farmer is keen to progress to commercial farming. Farms were initially selected
through agricultural officers in different sub counties, followed by pre-visits by University
academic staff. Farmers who participate in the program are briefed through a workshop before
students get attached to their farms.

Attachment on farms provides students with an opportunity to learn and to utilize theoretical
knowledge acquired in class, understand the opportunities and challenges that farmers deal
with and propose mitigation approaches to some of the challenges. The farm attachment
program provides linkages between Egerton University and farming community stakeholders so
as to enhance agricultural productivity and competitiveness in Kenya. The programmeimpacts
on increased productivity at the farm level, increased awareness and utilization of agricultural
technologies by farmers and students, need for curriculum review, need for prompt, reliable
and unbiased agricultural information, and ethnic integration. Integration of the farm
attachment program into university approaches go a long way in safeguarding benefits realized
at Egerton University. For sustainability, there is a need for innovative approaches to
strengthen university-community engagement activities in both training and outreach. Taking
the staff through a comprehensive workshop on innovative approaches to community
engagement activities would therefore be crucial in ensuring adequate preparation of students
into change agents with capacity to share knowledge and give back to the community thus
contributing to improved livelihoods of the rural communities.

Students at Egerton University gain hands-on skills through field attachments and experiential
courses. Baseline survey of experiential learning indicated that most departments have
experiential courses designed to ensure students gain concrete skills through practicals. Some
departments have gone a mile further in developing courses that are purely practical. For
instance in the deparment of Crops, Horticulture and Soils, there are two unique courses (Agro
100-400 and Hort 101-401) that ensures that students are assigned a plot of land which they
manage from first year to fourth year. Students are expected to learn all the aspects of
production and crop management in their respective plots. Supervision in such circumstances
becomes key component of ensuring that the course objectives are achieved. There is a need
for experienced staff to handle the matter, come up with innovative approaches of assessing
these students, and not just relay on reports given by the students. Other than that, there are
other units where staff could be encouraged on carrying samples for demonstration in class and
these well expose the students to the concept they are learning.

With regard to internships, most programmes do not have a formal internship program.
Departments of Agricultural Education and Extension, Animal Sciences and Applied Community
Development Studies have an informal program, where the departments support students by



giving introductory letters. About 5% of students seek internship and the duration varies
depending on hosting organization. Most students select the organizations for internship, and
in a few instances, organizations request for interns through the department. However, Field
attachment is well structured with about 70 programmes offered at Egerton University having
field attachment as a core course. Of all the agricultural related programmes, Faculty of
agriculture has 12 programmes (diploma and Bsc), Faculty of Education and Community Studies
has 4 programes and Faculty of Veterinary medicine and Surgery has 2 programs where field
attachment is a compulsory course. A baseline report by field attachment coordinators
recommended that there is a need to improve on the preparation, placement and assessment
of the students to ensure they gain the relevant skills and competence required for transition
from training to the job market, to job creation and to further education.

The Overall Workshop Objectives

To equip the staff with the necessary tools, skills and knowledge that will improve the teaching
methods geared towards producing graduates with real life experiences in addressing actual
community challenges and needs for agricultural rural transformation.

Specific ObjectivesTask of theworkshop

Have learning experiences across the various university departments involved in research,
training and community engagement.
1. Review current approaches to community engagement and experiential learning at
Egerton University
2. Design innovative approaches to community engagement activities and experiential
learning that will contribute towards improvement of the livelihoods of rural
communities

Outcomes of thestaff-retooling workshop:

Staff well equipped with the necessary tools, skills and knowledge that will be useful in
producing graduateswith real life experience and capacity to give back to the community.

DAY ONE OF THE WORKSHOP

The workshop was opened by Prof. Nancy Mungai- the project coordinator TAGDev at the EU.
She welcomed the all participants, who included faculty staff from three departments: -
Education, Agriculture economics and applied community studies. The coordinator reiterated



on the objectives of the workshop and thanked all participants for availing themselves, amidst
their busy schedules.

Introductions and Climate Setting

The facilitator took participants through a session of self-introductions where each participant
highlighted the departments they come from, including their respective expectations.
Participants also gave examples of their individual best and worst moments as teaching staff.

Respective responses are represented in the table below:

Workshop Expectations

Best Moments

Worst Moments

Planning and execution of

When a student from north-

When students are not kin to

experiential learning | eastern  appreciated my | put into practice the skills
programmes support as a lecture learnt in class.

Learn from the experiences | When | meet a former | When you go out for
of others student who appreciates | outreach programmses and

being an Egertonian

the community members fail

to turn up
Interact/ network with other | When a student calls and | When student are not
people who work with |tells me they got a job | interested in learning
communities because of what | taught
Tips on how to incorporate | High passing rate Doing marking for Ilarge
community engagement and classes
experiential learning in my
lectures
To effective strategies for | Appreciated by students on | When students are

effective
engagement

community

what they gained through my
teaching

disconnected

Improvement in participatory
learning approaches

Positive impact on student’s
life

Students don’t consult

To understand how to make
community projects work
better

finance
support

Following on
department  to
learning activities

When | encounter massive
failures by students at the
end of semester

Tips on involving large classes

Every graduation ceremony

When | missed my student’s
defenses

Gain skills to perform my
duties better and be able to
influence the students and
farmers for good
performance

When equipment fails




Updates on key Recent Agricultural Development issue$he Paradigm Shift

This section was to provide participants context of key recent agricultural changes and how the
universitycan position itself to effectively provide its services.

Improving livelihoods through university engagement at both the County and community
levels:Currently, the core agricultural sectors contribute about 24% directly to national Gross
Domestic Product (GDP) and another 27% indirectly. The sector accounts for 65% of country’s
total exports and supports 18% of formal employment and more than 60% of informal
employment in the country. In addition, the sector also contributes about 45% of Government
revenue and supplies over 75% of raw materials for industrial use. The sector is therefore not
only the driver of Kenya’s economy, but is also the means of livelihood for the majority of the
Kenyan people.

Agriculture is one of the principal sectors devolved under the Kenya Constitution 2010.
Ensuring that agricultural policy, programs and investments serve to develop agriculture rather
than hindering it is crucially important for Kenya’s future. With agriculture programming and
support being devolved to the county level under the new Constitution, it is imperative that
county agriculture architecture and systems be designed to focus on ensuring agricultural
transformation and to continuously adjust and adapt as evidence is applied to analyze the
impact of policy and budgetary choices. For a sector so important to the livelihoods of millions,
it is imperative to get regulatory and programming right within the context of devolution.

As a result of the devolution, there are pertinent policy, institutional and leadership issues
relating to, among others, gaps in understanding and capacity to execute the role of county
governments in facilitating agriculture to address economic development, employment and
wealth creation, and food security. In line with the devolved functions which need to be
unbundled further there is need to establish the right mix of capacity and policy processes at
both national and county levels for smooth and effective management of the sector.
Recognizing that the areas devolved account for the majority of major agriculture sector
policies and programs, it will be important to design support programs that strengthen
implementation processes at county level.

The agricultural universities in Kenya, including Egerton university have a big role influencing
change at the community levels to enhance economic development.

Development of the Agriculture Sector Growth and Transformation Strategy: During the first
phase of devolution, the agricultural sector has made a lot of progress, which include the
establishment of an inter-governmental mechanism to facilitate dialogue between the two
levels of government. The two levels of Government have also agreed to develop a sector



guiding blue print to guide agricultural development. Currently a taskforce has been formed to
develop the Agriculture Sector Growth and Transformation Strategy (ASGTS). The process of
developing ASGTS is going on and the theory of change (ToC) to bring about agricultural
transformation in Kenya has been identified and agreed upon. The figure below illustrates the
ToC for ASGTS.

Sustainable & Equitable Agricultural Sector
Growth and Transformation

Food and Nutrition Security Employment Creation Wealth Creation

Food & Feed Availability, quality Inter-county, regional and global
I ! Matural Resource Management "
and Utilization ¥ trade & markets

+  Avallability +  Land * |nter-county, reglonal, global

¢ Access to food and feeds +  Land use systams trade

+  Food safety and healthy ¢+ \Water *  Markat infrastructure
utilization +  Energy *  Financial aceess

+  Malue chaln mapping +  Inclusive gresn growth *  Agribusiness & Export

+  Stability & Resllience +  Youth and women Orlentation

+  Weamen and youth +  Flagship projects *  ‘Wamen and youth

+  Flagship projects *  Flagship projects

BEE, Murtual
Accountability

change

The 8 Fundamental Principles of Adult Learning

This session focused in proving participantsiagierstanding of the adult learning principles.
In order for adults to learn effectively, training needs to be designed in a way that meets the
following core principles of adult learning:

Self-Directing: Adults live under a large degree of self-governance to their own laws, beliefs and
values (Are self-directing). They need to know the benefits, values and purposes of a learning
program. They need to know why they are learning what they’re learning. If they cannot
appreciate the purpose or value, they will be reluctant to engage in the learning intervention.

Learn by doing: Adults learn through direct experience; therefore, their training and learning
interventions must include active and practical participation and offer implementable
techniques and methodologies that will immediately improve their everyday lives.The content
of a training program must be meaningful and relevant to the adult learners, their lives and
their business. They have to very clearly see why and how this is important to them personally,
how it applies to their life, and its immediate use.If they can’t see how they personally can
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apply the learning to their own life and roles, it is suggested that motivation towards the
training intervention will be significantly reduced.

Experience: Adult learners need to be able to draw upon their past experiences to aid their
learning. Training needs to be contextualised to use language that they are familiar with. We
need to select case scenarios and examples that they can relate to, as well as refer to their
direct past life, work and social experiences to bring the meaning of the learning into their
world as they understand it.

All of the Senses: Adult learners need multi-sensory learning and teaching methodologies.We
must ensure that our learning interventions have appropriately proportioned delivery
techniques that meet the needs of audio, visual, reading/writing, kinaesthetic, dependent and
independent learning preferences.

Practice: Adult learners are often engaged in learning because a problem needs to be
solved.Practicing skills in a controlled environment allows them to grow self-efficacy in new
tasks that prepare them to act autonomously outside of the learning environment. The more an
adult learner can practice new skills, competencies or the application of knowledge, the more
transformational impact the learning intervention will have.

Personal Development: The intrinsic, personal desires and ambitions of an adult learner need
to be considered when planning and delivering adult learning programs. As learners get older,
their cause for participation in learning programs often moves from external drivers (such as
getting a promotion), to internal drivers, like simply learning out of pure pleasure or interest in
learning something new.

Involvement: Effective adult learning programs have planned for learner feedback and
consultation. Adults need to be involved in the planning, evaluation and consultation of their
own learning process to be fully on board with its successful execution (Responsibility and
control). This requires flexibility of the learning situation, the learning program and most
importantly, the educator to actively involve the participants in a way that allows them to have
a degree of control over what they do, or, in fact, how much they learn.
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Difference betweenPedagogy and Andragogy

resource for learning
The experience of the
instructor is most influential

Pedagogical Andragogical
The Learner The leamer is dependent upon The leamner is self-directed
the instructor for all learning The learner is responsible for
The teacher/instructor his/her own leaming
assumes full responsibility for Self-evaluation is
what is taught and how it is characteristic of this
learned approach
The teacher/instructor
evaluates learning
Role of the The learner comes to the The learner brings a greater
Learner’s activity with little experience volume and quality of
Experience that could be tapped as a experience

Adults are a rich resource for
one another

Different experiences assure
diversity in groups of adults
Experience becomes the
source of self-identify

Readiness to
Learn

Students are told what they
have to learn in order to
advance to the next level of
mastery

Any change is likely to
trigger a readiness to learn
The need to know in order to
perform more effectively in
some aspect of one’s life is
important

Ability to assess gaps
between where one is now
and where one wants and
needs to be

Orientation to
Leaming

Learning is a process of
acquiring prescribed subject
matter

Content units are sequenced
according to the logic of the
subject matter

Learners want to perform a
task, solve a problem, live in
a more satisfying way
Learning must have
relevance to real-life tasks
Learning is organized around
life/work situations rather
than subject matter units

Motivation for
Leaming

Primarily motivated by
external pressures,
competition for grades, and
the consequences of failure

Internal motivators: self-
esteem, recognition, better
quality of life, self-
confidence, self-actualization
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Introducing basic elements of Community Development

Defining Communities: A natural group (as of kinds
of people) living together and depending on one
another for various necessities of life (as food or
shelter) OR Self-organized network of people
with common agenda, cause, orinterest, who

collaborate by sharing ideas, information, and other

resources.

Development Defined: Overall reason for existence

of any Country Governments; Good development is

about improving the life status of people.

5S@St2LIYSy (i Aa 4&duddeedsyfthef S A F
present without compromising the ability of future
ISYySNIGA2ya (2 YSSO GKSANI 24y
World Commission on Environment and Development,

1987)

University Community Engagement Framework

This session provided a description of the models for university community engagement
framework. The figure below illustrates in the interface between university research, teaching
and community service.
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Community

Engagement

In order to identify strategic interventions for Egerton University effective community

engagement, participants were divided into three groups based on the following thematic

areas: - research/ teaching/and community services.

Group Work Questions

1.

What are the university’s strengths in prioritizing community engagement in —research/
teaching/ community services?

What are the university’s weaknesses in prioritizing community engagement in
research/ teaching/ community services?

What are the existing university’s opportunities in prioritizing community engagement
in research/ teaching/ community services

4. What are the existing university’s threats in prioritizing community engagement in
research/ teaching/ community services?
GROUP WORK OUTCOMES

Group one: Research Services

Strengths

Weaknesses

Research info dissemination- research week

Lead time on procurement process is high

Training- proposal writing

Lack of community involvement in research
agenda setting.

Community participation on setting research
themes

Lack of feedback on lessons learnt in projects

Quality — brand name

Coordination and documentation of projects
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Qualified staff

Internal funding is not adequate

Phd/ Msc projects done on communities

Staff not fully released to engage in research

Monitoring and evaluation of projects

Consultancies

Location of the university

Egerton university offers quality, eg seeds of
gold program

Threats

Opportunities

Different  projects visiting the same
community creates fatigue to the target
community

Agrobased economy- make Egerton a key
player

Climate change with emerging diseases.eg
fall army worm and other pests

Collaboration in research

Funding determines research undertaken-
therefore not community led / demanded

There is demand for research

No policy for projects coordination
Competition

Incentives differ from projects

Egerton University Strategies to enhance Community Engagement in Research
 Qualified staff- therefore address retention plan; adequate reward system; increase

numbers

Encourage staff to source for funding

=4 =4 =4 4 4 4 -5 45 -5 -5 -9 -5 -3 -2 -9

Enhance Collaboration across scientist, donors, and counties

Use brand name to get demand for research

Graduate students (Phd/ Msc) carry out research there

More involvement of community in setting the research agenda

Recognize communities that have collaborated with the university
Manageprocurement process to facilitate the research division

Get staff fully on research or have lighter teaching load with recognitionannually

Improve on coordination/ documentation of projects

Encouragefeedback from projects undertaken

Encourage community to participate in setting research agenda

Train more people to increase chances of getting funding to deal withcompletion
Strengthencommunities to resolve competitors issue

Enhance documentation and coordination across projects

Increase research funding by national government
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Group Two: Teaching Services

Strengths

Opportunities

Curriculum inclusion of outside visits- farm
attachments with adequate budgetary allocation

Favorable policies on PPP

Tattonfarm  (labs, demo units) provides
opportunities for community to learn from EU

Donor’s goodwill in supporting activities
e.g exchange programs

Taaton farm is used to teach EU students

practically.

Devolution- opportunities to engage e.g
at county level

Multidisciplinary approach enables EU to engage
in all areas

Utilization of students in teaching and training
globally

Weaknesses

Threats

Lack of coordination in CE activities

Low funding due to poor economic
conditions

Weak institutional structural arrangements for the
university CE

Misplaced expectations

Lack of goodwill

Fatigue from community

Lack of reward system eg in promotion

Overdependence on donors

Natural factors. Eg famine, floods

Insecurity

Political instability

Hostile extension staff and other

competing agents

Social cultural barriers

Egerton University Strategies to enhanc€ommunity Engagement in teaching

T Work with stakeholders strengthen curricula

Develop multidisciplinary proposal

=4 =4 4 4 A8 8 A

Develop reward system that
development partners

1 Leverage on donor funding for CE activities
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recognizes engagement with private sector

Engaging TAP to work with county government

Engage countyand private sector to bridge budget deficits

Use brand name to source more funding from donors to work with communities
Undertake structured and coordinated communityengagement

Establish framework to engage with county governments

and
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socio cultural barriers

Group Three: Community Services

Utilize local students to overcome socio- cultural barriers

Use alumni to overcome hostility and competing agents

Use TAP to generate funds to mitigate low funding for CE activities
Coordinate projects to minimize fatigue in communities
Coordinate projects to mitigate socio-cultural factors

Strengthen institutional and structural framework for CE to reduce fatigue, hostility,

Strengths

Weaknesses

Adequate human resource- specialists, with a
well-established R&E division.

Scarcity of resources- both human and
financial are inadequate

Infrastructure:- transport, accommodation/
catering, multidisciplinary facilities

Poor coordination and documentation of
activities- need follow up and impact
assessment

Accessibility of the university

Visitation fees

Goodwill- brand name

Lack of awareness/ underutilization of
the repository

Student involvement

Lack of benchmarking

Repository

Misplaced funding mandate/ priorities

Lack of management/ tour guiding
framework

Opportunities

Threats

Visitation fees/ gate charges- ploughed back

Competition

Marketing opportunities through visitations

Community fatigue

Collaborations

Egerton University Strategies to enhance Community Engagement in Community Services
 Motivate staff through better compensation, training (short courses), also balance work

load

Brand name- collaboration

== =4 =4 A

funding allocation/ mandates
9 Marketing the university through visits
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Retention plan for the critical mass of specialists

Infrastructure- collaboration with counties for trainings
Leverage on visitation fees to address financialconstraints collaboration to streamline




9 Enhanced follow up and documentation can to attract more collaborators
1 Use students to create diversity to reduce fatigue
9 Leverage on accessibility of university — geographical scope to address competition.

WORKSHOP DAY TWO

The day kicked off with recap of Day One, followed by group presentations based on
discussions around university community engagement. This session was wrapped up by team
deliberation on actionable items on how to take the strategies forward.

Way forward on University Community Engagement

Based on all the above identified strategies on how Egerton University can better enhance it
community engagement services, the team agreed on the following actions:

Consolidate the strategies in the report

Train staff on networking skills

At individual level identify actionable strategies though research projects andTAGDev
The chiefs of departments and the TAGDev project to convene a meeting on how to
communicatepolicy /system issues for action by policy makers.

9 Develop proposal to county governments to undertake trainings

= =4 -4 -4

Transformational Leadership

The participants were taken through a short session on key transformational leadership
principles.

... transformational leadership
+ Atransformational leader changes an organization

by developing a vision for it, communicating that

. . o vision to members of the%rganization and
What is transformational Ieadershlp : mobilizing them to accept:help achieve and

institutionalize :a nges.

~——
The following five principles were presented to participants:
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Challenging the Process: Search for opportunities by seeking innovative ways to change, grow,
and improve. Are there other options, other ways of doing things? How does experience
shape/change your approach?;Experiment and take risks by constantly generating small wins
and learning from mistakes and Think out of the box

Inspiring a Shared Vision: People are motivated most not by fear or reward, but by ideas that
capture their imagination; This is not so much about having a vision, but communicating it so
effectively that others take it as their own; Envision the future by imagining exciting and
ennobling possibilities and Enlist others in a common vision by appealing to shared aspirations.

Enabling Others to Act: Encouragement and exhortation is not enough. People must feel able
to act and then must have the ability to put their ideas into action; Foster collaboration by
promoting cooperative goals and building trust and Strengthen others by sharing power and
discretion.

Modeling the Way: Need tofind your voice by clarifying your personal values; Modeling means
going first, living the behaviors you want others to adopt, leading from the front; People will
believe not what they hear leaders say but what they see a leader consistently do. Often
referred to as “Walk your talk” and Set the example by aligning actions with shared values.

Encouraging the Heart: People act best of all when they are passionate about what they are
doing; Leaders unleash the enthusiasm of their followers this with stories and passions of their
own; Recognize contributions by showing appreciation for individual excellence; and Celebrate
the values and the victories by creating a spirit of community.

Designing an Experiential Learning Session

This session highlighted on the basic guiding principles on how to design an experiential
learning session. The participants were taken through the following eight steps as illustrated in
the figure below:

18



8 Design Components of an
Experiential Session

Climate Experience Processing Closure
setting
Interactive
Learning presenta- Generalizing Applying
Objectives tion

1. Climate Setting
Stimulates interest, curiosity, induces participants to begin thinking about the subject at hand.
Provides a basis for the presentation of session objectives by drawing out reasons for the need
to explore the subject and how it will be useful to them. It also produces valuable data about
the participants' experiences or viewpoints on a given subject, generating examples to which
the trainer can refer during the rest of the session. It is the opportunity to bring participants
experience to the room and acknowledge that they already know about the topic:
9 Greet people as appropriate, putting people at ease.
1 Ask questions related to the subject, and particularly to participants' experiences
related to the subject.
9 Link this training session to previous ones and place it into the overall framework
of the workshop.

2. Learning Objectives

Presents to the participants statements that describe the intent, aim or purpose of the training
activity. Learner centered objectives that allow participants to know what they can
accomplish/be able to do as a result of this session. They link with the points discussed in the
climate setting activity and in pre-course needs assessment conversations so that they see the
relevance to their work or other real-life situation.State in the objectives what the learner will
be able to do or say using action verbs and make sure they are measurable, realistic and time-
bound.
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3. Interactive Presentation
Provides a framework, either a theory or a model, which becomes a basis for the experience
that follows:
1 Make a short, concise presentation centered around a few key points using
examples to which participants can relate, ending with a summary.
1 Pose questions to the group.
9 Supplement the presentation with visual aids and handouts.

4. Experience

Provides opportunities for participants to "experience" a situation that simulates a real life
situation. It is aligned with the objectives of the training session and usually builds on the
interactive presentation. This "experience" becomes the data producing event from which
participants can extract and analyze as they complete the learning cycle:

1 Use "experiences" such as case study, critical incident, skit/drama, role play, skill
practice, demonstration, small group task, team challenge, site/field visit,
exercise, simulation, paper and pencil instrument, polls, pair tasks, etc.

1 Structure the experience with a road map that follows an appropriate delivery
sequence.

9 Give clear task instructions and be clear about the relation to the learning
objectives.

5. Processing
Causes participants to reflect on the experience, to think critically about it, and to share their
reactions in a structured way with the whole group. It usually starts by looking at the task given
for the experience, focusing on the content, the result and its relationship with learning
objectives. Then it continues with the comparing and contrasting of different approaches or
ideas, guided by carefully prepared questions. It is also a time to help participants explore what
happened when they tried to do the task, what was easy, difficult, and why. Finally it is also an
opportunity to challenge participants to think about other ways they might have approached
the task, and what the impact might have been on the result:
9 Structure a report out discussion that focuses on the content.
1 Lead a discussion in which the experience is analyzed and reflected on
thoughtfully by the group
1 Help people share their individual experiences and reactions to the experience
on an affective level.
I Challenge people to think of alternative approaches or results.
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I Make a transition away from the experience so that participants are ready to
generalize.

Generalizing

A

A

To To I

Extracts conclusions s derived from or stimulated by the previous phases of the cycle,
linked to the objectives of the session.

Helps participants step back from the experience and discussion, identifying patterns
related to everyday life or to a theoretical construct.

Ask open-ended questions that help participants think critically in order to draw
generalizable conclusions.

Help individuals summarize what they learned into concise statements.

"Push back" to help make their thinking more rigorous.

Record responses both to generate further discussion and to give people material they
can use in application planning.

Generalizing Questions

A What have you learned about...?

A What conclusions about----can we draw from this?

A What general advice could we give about

A What principles can we develop from this?

A What are some significant points to remember from this section of the course on ?

A From this session, the readings and the discussions we have had all week,

A what insights do you now have about---

A If you were to synthesize all that we have been addressing in this unit, what would you
say are the two most important conclusions you have reached about ?

Applying

A Draws upon insights and conclusions they have reached during the previous phases to
incorporate into their lives for more effective behavior in the future:

A Ask questions that encourage participants to place themselves in their everyday life
situations and identify what they will do better/differently as a result of what they have
learned.

A Help people establish a time line for their application plan and identify people who can
help support and monitor their progress.

Applying Questions
A How can you apply
A How can you use---
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As a result of our work on ---what will/can you now do differently when you return to
your job?

Identify at least three "ways" that you will/can become more effective at --

What are some ways that you can change your approach at work?

Choose two things you will work on when you return to your job.

Identify how you will undertake these activities.

To To To o Do

How you will know if you are being successful at them

Closure

Briefly summarizes the events of the training session.

Links back to objectives and seeks to determine if they have been met.
Wraps up training session and gives a sense of completion.

Links session to rest of program especially upcoming sessions:
Summarize the main points and learning of the session.

Review the objectives.

To To To To Do Do Do

Conclude, or provide a bridge to the next session.

Strengthening Our Training Sessions: Individual Work plans

Based on the key lessons learnt from day 1&2, participants were facilitated to develop
individual work plans on how best to improve their teaching, research and community
engagement

Design Component * Currently well done What could be improved

1. Climate Setting

2. Learning Objective

3. Interactive Presentation
4. Experience

5.Processing

6. Generalizing

7. Applying

8. Closure
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Feedbackon Individual Work plans

As part of closure of the closure, the facilitator asked participants to provide feedback on
actions they plan to undertake to improve the performance in teaching, research and
community engagement. A sample of the participants made presentation of their individual
plans.

Workshop Evaluation

The facilitator took participants through an evaluation of the two-day workshop. Based on six
parameters, participants rated the two-day workshop as follows: -

Issue SCORE

1|Ground Rules ‘ P 90
2 |Action Plans ) ' 85
3 |Facilitation \ / 90
4 |Venue & Hospitality < 3 85
5|Content 1 g 100
6 |Learning/Others ) ' 90

Other comments by the participantancluded: -
i Very motivating
The training should have been held earlier
Very inspiring and productive work environment
Is there possibility to train faculty staff who have not received the training?
Needed more time to go through the strategies, actions and timelines

= =4 4 4 A

The classes we teach are like the animal we drew and therefore need other lecturers to
have same perspective.

Closure of Workshop

The TARDev project coordinator, Prof. Nancy Mungai thanked all participants for taking time to
participate in the two-day workshop. Participants were also asked to take their individual action
plans forward. She also appreciated the facilitators for their good work.
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This was followed by closure of the workshop by word of prayer from one of the participants.

ANNEX 1: LIST OF WORKSHOP PARTICIPANTS
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